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PROGRAM DESCRIPTION

The School District of the City of Saginaw operates a
compensatory education delivery system in réading and mathe-
Academic Achievement (A%) and the Prevention Program (ﬁf). The
elementary A2 1s a pull=out éfégféﬁ ﬁéfié&éééiiy ta%igg stiidents
out of regular classrooms which involved approximately 2,105
students in grades one through six. The secondary A% is a seléf-
contained classroom program which involved approximately 379
students in grades seven through nine. The A2 program is the
primary compensatory education delivery system as it was the
older, more well-established and larger of the delivery systems.
It is fundéd by both the Federai Education Consolidation and
Improvement Act (ECIA) Chapter 1 and Articie 3 o7 the State
School Aid Act.

P2 is a program which operates in regular classrooms with
student/teacher ratios of approximately 123 to 1. During this
third year of the three year pilot effort, the program served
some 200 youngsters in grades two through four. §2 classrooms
are housed at four elementary school sites (Nelle Haley,
Heavenrich, Longfe!low; and Jessie Rouse). It is Funded by toth
ECIA Chapter 1 and General Fund.

characterrstics that describé both thé elementary and secondary

2

levels of A% and elementary P in greater detail,



DEHOGRAPRIC CHARACTERISTICS OF THE ACADEMIC ACHIEVEMENT AND PREVENTION PROCRAMS

Numb2r of  Number of

Grade  Approximate  Full-Time Full-Time Number of S
Levels Number of  Equivalent Equtvalent Elementary Program Instructional
Served StudentsServed Teachers Aldes Sch Sites Setting* Services
: Achieve-  1-6 2,105 32.0 435 23 Pull-out - Reading
letiefitaty - Mathematics
. Achleve- 7-9 379 8.6 0.0 3 Self=Con- - Reading
2condary tained = - Mathematics
Classroom
on, 2=4 200 17.0%% 0.0 4 Self-€on- - Reading
iry . tained - Mathematics
Classroon

ts in intact classrooms recefve 75% or more of their compensatory education instruction within
nfines of the classroom; while students in the pull-out program receive 75% or more of their
sdtory instruction outside the confines of their regular classroon.

t ii fgli-;imé equivalent teachers; 8.5 are funded by General Fund sources and the other 8.5 are
- by ECIA Chaptar 1.

ERIC

Aruitoxt provided by Eic:



As can be seen from the chart above, the primary purpose of
the programs is to improve the reading and mathematics achieve-
ment of a designated number of é&déééidﬁéiii disadvantaged
children. The children in the program are screened for entry

with the California Achlevement Tests (CAT). This year approxi-

mately 2,684 pupils are pérticipating in the compensatory
education programs;

The broad goals of these programs are to: 1) provide
intensive academic instruction to the educationally disadvantaged

insérvice programs, 5) measure academic growth, and 6) prepare
students to eéffectively meet the academic competition of the
general classroom. ThHése goals are the focus of the Compensatory
Education Department”s activities throughout the 1986-87 school

year.



PROCESS EVALUATION PROCEDURES

A process evaluation involves monitoring a program through-
out the year to dctermine 1f the program is being implemented us

plann&d. This makes it possible to identify strengths and weak-

nesses that influencé a program”s outcome: For these programs,

ment questionnaires to compensatory education teachers; a sample
of regular education teachers, and each principal at the compan=

satory education buildings. The instruments were distributed to

or a regularly scheduled meeting 0f the elementary A2 staff (see
Appendix A for a copy of the various instruments and memos used
for distribution). The completed instruments were to be returned
via inter-office mail by Deceémber 17, 1986, Completed 1nstruments

were last received from respondents on January 19, 1987,

What Is a Needs Assesument?

A needs assessment 1is a logical problem solving tool. It 1is

vital component of comprehensive

]

isually the First step and
program planning. A needs assessment 1s not a program changé by
itself, but it 18 a method for helping to determlne if change 1is
allocating scarce rescirces,

and documenting the difference between "what 138" and "what should

be". The needs assessmeut: process determines: (1. the differ-

11




ences which exist between a desired statz of affairs with respect

identified differénces.
In addition to prioritizing néeds in terms of the ongoing

assessment should pro-

[

functtons and goals of a program, a -ead

vide a sense of direction regarding new or emerging needs and

A needs zssessment is a systematic process which asks three
réiativéiy simple questions:
1. Where are we?
2. Whére do we want to go?
3. How do we get from héré to théréé

In essence, the results of a good needs assessmént form the
basis for sound goal setting and planning.

How Were the Data Collected?/What is 7. Priority Need Index?

The questionnaire contained a total of 65 statements about
compensatory services and program componcnts, and the respondents

were asked to indicate the following for each statement:

1) in your Opinipn, tofwhgt extent should the
stated condition exist? and,

2) From your knowledge, to what extent does

the stated condition exist:

The degree to which a difference exists between what should

be, and what 1s constitutes a need. The foilowing example illus-

trates the responsé choices used for the curvey, how the need

12




index was determinéd and how the priority need index (PNI) was

established,

EXAMPLE: The compensatory education teachers Shouid  Actually
in our schools take an individual Exist Exists
interest in their students? )

5 3
&)  In your opinion; to what extent should the stated
condition exist?
B) From your knowledge; to what extent does the stated
condition actually exist?

A)  Should  _ : ] , )

Exist ? 1 2 3 I ) 5
Do Not To a To a To a fairly To a very
_not at_ slight moderate targe large
know all extent extent extent extent

B)  Actually , ) . :

Exists ? 1 2 3 4 5

The following is a more detailed explanation of the above
responses,

SHOULD EXIST ACTUALLY EXISTS
? Do not know the extent to which  ? Do not know the extent to
the stated condition should exists; which the stated condition
exists.

1 Stated condition should not exist 1| Stated condition does not

at ati. exist at ati.

2 Stated condition should exist to 2 Stated condition exists to
a slight extent. a slight extents

3 Stated conditlon should exist to 3 Stated condition exists o
moderate extents a moderate extent.

4 Stated condition should exist to & Stated condition exists to
a fairly large extent. a fairly large extent.

5 Stated condition should exist to 5 Stated condition exists to
a4 very large extent. a very large extent.

6
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For the é*aﬁpié used; the need index Géé 2 (the difference
between "should exist" value of 5 and the "actual exist" value of
3). To obtain a clearer undérstanding of the relative priority

ranking of the expressed needs,.it was helpful to also know where

on the response scale the difference occurreds For example, a neéd
index of 2 would result from the difference between a "desired" of
3 and an "actual" of I, while at the same time, the difference

yields a need index of 2. Therefore, to help estabiish priorities

, the following procedure was employed. The needs were

weighted by multiplying them by their respective ratings on the

"should exist" dimension. This resulted in a Priority Need Index

(PNI):; This index takes into account the magnitiude of the desire
of the respondents to have a given condition present in the school
district. The PNI could be thought of then as an automatic priori-

tizing need indicator.

Should
o . , . . . . Exist Actually
EXAMPLE: The compensatory education teachers (Desired) Exists
in our schools take an individual ~ )
interest in their students. 5 3

Should - Actual = Need Index

5 - 3 = 2
Néed Index x "Should" = Priority Need Index
2 x 5 = 10

One might well ask what aré the limits to the size(s) of
priority need indices? The theoretical 1imits range from a +20
to -6. The upper theoretical limit 1s obtained in thé following

situation.



Shoula - Actual = Need Index x Should = PNi

5 - 1 = & X S = 20
following tws ways.

Should -~ Actual = Need Index X Shouid = PNI

3 - 5 s =2 X 3 = -6
OR
2 - 5 = -3 X 2 = -5

In othér major studies conducted ovér the years the actual
PNI“s obtained have never approached the limits of the scale:. fThe
scale is obviously biased toward pointing up areas of concers iz
that it contains many more points indicating "need" (positive
values) than it has indicating "lack of need" (negative values).

Table 1 below illustrates both the theoretical and actual

limits under discussion.



TABLE 1.

THEORETICALrPRIORITY NEED INDEX (PNI) LIHITS CONTRAST

WITH ACTUAL FUNCTION PNI LIMITS FOR THE PREYERTION PRUGRQH (p )

AND ELEMENTARY AND SECONDARY ACADEMIC ACHIEVEHENT (A

Theoretical PNI
Limits

_Actual Compenéétdty Question PNI Limits

. Elemepgtary Secon ary
P2 hmAggfggf g A% _.

Greatest Need

Possibie ... 20

Least Need

12.49

8:23

ﬁ 7.69

Possible ... -6

]
e
m |



One can see not dﬁi? that most PNI“s do not go far up the
scale (the centers are approximately 4:70, 5;10, and 7:30 for the
dctual data of P2 elementary Az, and secondary A ) but also that
problems have to be identified in a relative sense. We believe
looking at the PNI values that equal or exceed the value that marks
off the top 25% (in the case of ?2, elementary A2 and secondary A2
questions these values were 4.79, 4.67, and 8.84 respectively) is a

useful guide in separating out the highest ranking concerns.

What Were the Thirteem Functions?

Each function was selected because it represented an important
task, process; or goal in the operation of a compensatory education
program. Thée section which follows identifies the thirteen
functions and briefly describes or defines each one.

First, the reader should note that the five items are used to
assess each of the thirteen function areas. The definitions of

functions follow.

o 17



II.

III.

IV.

VIi.

FUNCTIONS DEFINED

Program Goals and Objectives. The ewtént to which compensatory
education goals and objectivés possess the following character—

istics: selected or approved by teachers; focus on_improving

student performance; are clearly defined; sShared value system

emphasizing academic achievement; and perental awarenéess of
goals,

Programs. The extent to which 1earning activities and their

ccordination provide for the following'i,congruency with the

regular school curriculum; continuity across grade teveils

and program; knowledge of how compensatory education lustric-

tional objectives fit with the regular curriculum; coordination

between compensatory and regular education ‘teachers; and

Pareat and éommu&ity—iaﬁoivémént. The degree to which pro-

allow for the following' clearly communicated procedures

for parental involvement; options for parents and volunteers
to support the instructional program; information and tech-

niques for helping studeunts learn' frequent communication

between parents and compeiisatory education staff; and aware-

ness of parental responsibilities for helping students learn.

compensatory education staff deveiopment activities possess

the following characteristics: emphasize skiilil buiiding,

are attractive to staff; address instructional issues and

priorities; supported with time and other resources; and

emphasize improving instruction and boosting student
dchievement,

Leadership, The amount to which the Director of Compensatory

Education provides for ‘the following: communicates program”s

goals' conveys the belief that all students can learn; initi-

ates organized and systematic improvement procedures' monitors

new practiceS' and displays relevant instructional expertise;

as well as managements

Instructional Materlals, Hethods and Approaches. The amount

to which compensatory education learning materiais and tech-

niques provide for the following: focus on iesson objectives,

a brisk instructional pace; a high rate of student success;
prerequisites needed by students to learn the skilils; and
review of key concepts and skills to strengthen student

retention.



VIT.

VIII.

iX.

XI.

Expectations for étudént Learning and Béﬁarior:iifhe amount

to which learning activities and their management a:ilow for

the following: challenging and attainable standards for

iearning, orderly,,productive learning atmosphere; e. pecta-

tion for students to complete their work and meet rec:gnized

standards of quality,requal numbér of resovonse opportunities

per student; and positive techniques for managing student
behavior,

School and Classroom. éiiigié The extent to which the school

and classroom serves to support the following° explicit

behavior standards; secure, attractive environment with

emphasis upon academic achievement; a s¥nse of responsibiljcy

and gelf-reliance; teacher sensitivtty to Student interests,

problems, and accomplishments; and a task-oriented but
relaxed classroom atmosphere:

Use_of_ Academic téérﬁ'”g Time. The degree to which 1earning
activities make efficient use of timz by allowing for the

following activities starting and ending on cime; c=mooth

and efficient routines; teachars have activities ready for

students when they arrive; little time spent on non-lzarnin

activities; and active and Successful engagement of students

in learning activities for a significant portion of each
sessions

Monitoring Student Progress, The degree to which student

progress monitoring involves the following: routine

checking of progress; parental encouragement to keep track

of student progress: c¢lear questioning with appropriate

opportunity to respond; observable systems to monitor

academic progress and skill mastery; and assessment results

used for both instructional diagnosis and evaluation of
teaching methods.

Feedbackfand Reinforcement. The extent to which feedback
and reinforcement possess the following characteristics:

quick feedback on. homework° related to learning objectives;

correction or reteaehing in response to student errors;

frequent and consistent reinforcement for academic achieve-

ment and excellent behavior; and slmple, clear feadback to

understand and correct errorss;

Excellence Recognized and Rewarded:. The extent to which
recognition and reward for excellence involves the following°

teacher recognition; awards for different iteveils of student

performance so all students have an opportunity for success;

Btudent recognition based on standards rather than compari-

sons; student recognition in compensatory education is also

recognized in the regular classroom and school; and parents
told of student sSuccesses.

1 19



XIII. Use of Evaluation Resilts. The amount to which the use of
assessment and evaluation results allow for the following:

simple routine for collecting, summarizing, and using
student achievement information; spotting potential problems;

evaluate the program and target areas »f program improvement

efforts; and comparison of local compensatory education

evaluation results to state and national outcomes.;




PRESENTATION OF PROCESS DATA

The process data gathered this year were by means of a set of
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wide task force groups that are to make recommendations on how
compensatory education programming might bé improved.

tated earlier, the needs assessment data presented in

[N

As
19, 1987 through a single distribution to various professional
staff with no follow-up. AS of that time: 86 of the 211 (40.82)
had returned théir néeds assessment instrument (sece Appendix B for
a breakdown of returns by réspondént groups). The return raté was
lower than hoped especially for the Secondary A2 program. How-
ever; those members interested.in voicing their opinion about the
program did have an opportunity to respond.

One of the major purposes of a needs assessment study is to
identify areas where the consensus supports the existence of a
problem or weakness. This report highlights those areas where
there was agreement that a problem existed.

The needs data will beé présentéd in the following three
sections: 1) Prevention Program; 2) Elementary Academic Achieve-

ment; and 3) Secondary Academic Achievement.

14
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The overall findings of the recpondent groups wili be pre-
sented in the sections which follow. The responses will be
presented first by high need function areas (the highest five)
then by questions evidencing priority nzed indexes in the top 25%
of the &iétifﬁﬁfiéﬁ; This should give the reader an excellent

opportunity to quickly review high need functions and questions.

t



Prevention Program (P2)

When all responses for respondents at p2 buildings were com=
bined the following function areas appeared as the ones needing the

most attention rankeéd from the highest to iowest.

I Lo - . _Priority
Rank Function of Greatest Need Need Index
1 Professional Development 6.04
2 Parent and Community Invoivement 5.96
3 Program Goals and Objectives 5.35
4 Excellénce Récognized and Rewarded 4.35
5 Coordination with the Regular 4.19

Schooi Program/Other Special Programs
A complete listing of the desired, actual, need index and
priority need index values by function for P2 appear in Appendix C.

In addition to the high neéd function areas there were some
individual survey questions which resulted in a high priority need

index. The questions listed below réprésént those survey items for

the function connected to each question.



Priority

Need Index

8.23
8.04
7.19
7:14
6.56
.49
6.47

6.27

4.94

4.79

INDIVIDUAL SURVEY QUESTIONS WHICH RE
KIGH PNIS FOR PREVENTION (P°)

Survey Question

Staff development and training are supporied

with time and other necessary resources.,

Most parents aré aware of program goalss

A value system emphasizing academic achieve—
students and parents/

ment 1s shared by staff,
community.

satory education program is recognized.

Collaborative curriculum planning and decision
making are typical.

The Director of Compensatory Education is

viewed by teachers as having relevant instruc—

tional expertise as well as management skills,
Emphasis is given to staff development/training

and teacher skill building.
An orderly, productive working atmosphere is

generally maintained and time spent on class—
room management is wd nimal.

Procedures for involvement are clearly communi—

cated to parents and used consistently.
Parents and volunteers have options for becoming

involved in activities that support the instruc-

tional program.
Staff development opportunities are attractive
to Chapter 1/Artic1e 3 staff.

with information and techniques for helping
students learn.

Learning goals and objectives are selected or

approved by teachers.
Specific provisions are outlined for coordination

between teacheis in Chapter 1/Article 3 and the

regular classroom.
There 15 € requent two-way communication be tween
parents and Chapter 1/Article 3 staff,

Content in staff development sessions addresses

instructional issues and priorities.

SULTED IN

Function Area

Professional Development
Program Coals and
Objectives

Program Goals and

Objectives

Excellence Recognized

and Rewarded
Coorcination With the
Regular School Program/
Other Special Programs

Leadership

Expectations for Student
Learning and Behavior

Parent and Community
Involvement
Parent and Community
Involvement

Professional Development

farent and Community
Involvement

Programs Goals and
Objectives
Coordination With the
Regular School Program/

Other Special Programs

?arent and Community

frofessional,Development



The reader will note that the bigh need questiocns listed above
were related to seven different functioa areas: Five of these,
proféssional development, parent and community igvclvement, prograam
goals and objantives; excellence recognized and rewarded, and
were functione which appeared earlier on the Function of Greatsst
Need 1ist.

A complete listing of the desired, actual, need index and
priority meed index values for each question and fuuction on the P2
instrument appear in Appendix D

The chart below is provided as a means of drawing togather the

gram Needs Assessment. The chart summarizes the data presented
thus far in the reporv, i.e.; high need functions and high need

questi .




SUMMARY OF RESPONSES TO THE PREVENTION PROGRAM (P2}
NEEDS ASSESSMENT

Questions

B o Functions of of Highest
Function Highest Need __ Need . _.
l. Professional Development X X
2; Parent and Community Involvement X X
3. Program Goals and Objectives X X
4. Excellence Recognized and Rewarded X X
5. Coordination With the Regular Program/ X X

Other Special Programs

6. Leadership X
7: Expectations for Student Learning and X
Behavior

8. Instructional Materiais; Methods; and
Approaches

9. School and Classroom Climate

10. Use of Academic Learning ¥ime

11 Monitoring Student Progress

12. Feedback and Reinforcement

13. Uce of Evaluation Resuits
It géems apparent that attention should be focused on high need

functions or quéstions. These functions are those listed above the

numbered 8-13 might be viewed as strengths of p2,




Elementary Academic Achievement (42) Program

When all responses for compensatory and regular education

teachers and principals at elementary a2 buildirge over the 13
function areas were combined, the following functions emerged as

the ones needing thé most attention ranked from the highest to

iowest.
o . o . L Priority
Rank Function of Greateést Need Need Index
i Parent and Community Involvement 6.37
2 Excélleénce Recognized and Rewarded 4.58
3 Program Goals and Objectives 4.16
4 Coordination With the Regular School 4,04
Program/Other Special Programs
5 Professional Development 4.01

A complete listing of the desired, actua’; need index and
priority need index valués by function for elementary A° appears in
Appendix E.

In addition to the high need function areas there were some
individual survey questions which resulted in a high priority need
indeéx. The questions listed below represent those survey items for
which the priority need index equalled or exceeded 4.67 along with

the function connected to each question.

20
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_Priority

Need- -Index

7.69

INDIVIDUAL SURVEY QUESTIONS,WHICH

HIGH PRI”S FOR ELEMENTARY (A“)

Survey Question

Parents are aware of their responsibilities
for helping students learn.
There is frequent two-way communication between

parents and Chapter l/Article 3 staff.

Teaching excellence in the pull-out compensatory
education program is recognized.

Chapter 1/Article 3 staff members provide

parents with informgtion and techniques for
helping students learn:
Students accomplisnments for academic achieve—

ment and excellent behavior in the Chapter 1/

Article 3 program are also recognized in the

regular classroom and school.

A value system emphasizing academic achievement

is shared by staff, students and parents/community,

Parents and volunteers have options for becoming

involved in activities that support the instruc-
tional program.

Content in staff development sessions addresses

instructional issues and priorities.

Pull-cut teachers encourage p«rents to keep track
of student progréss;
Procedures for involvement are clearly communi-

cated to parents and used consistently:

Specificigroyisiong ‘re outlines for coordination

between teachers im Cnapter 1/Awticle 3 and the

regular classroom.

Staff development and training are supported
with time and other necessary resources,

Collaborative curriculum planning and decision
making are typical.

Parents are told about student successes.

Feedback from instructional observations
emphasizes improving instruction and boosting
student achievement.

ULTED IN

Function Area

Parent and Community
Involvement
Parent and Community
Involvement
Excellence Recognized

and Rewarded

Program Goals and
Objectives

farent and Community
Involvement

Excellence Recognized

and Rewarded

Program Goals and

Objectives
Parent and Community

Involvement

Monttoring Student

Progress
Parent and Community
Involvement
Coordination With the

Other Special Programs
Professional Development
Coordination With the
Regular School Program/
Other Special Programs
Excellence Recognized

and Rewarded

Professional Development



above were related to six different function areas.
were the functions

Greatest Need

priority need index for each question

tary %

h priority concérns of those elementary a2

Five of these
which appeared earlier on thée Fuactions of
list.

A complete listing of the desired, actual, need index and

and function on the elemen-
instrument appear in Appendix F.

The chart below 18 ﬁroVidéd as a means of drawing together the
2 respondents The

t,es,

high need functions and high need questions.

10,
11.
125
13.

SUMMARY OF RESPONSES TO THE ELEMENTARY (A2)

NEEDS ASSESSMENT

Question

Functions of of Highest

Fdnetion Highest Need Need
Parent and Community Involvement % X
Excellence Recognized and Rewarded X X
Program Goals and Objectives X X
Coordination with the Regular School X X

Program/Other Special Progranms
Professional Development X X
ﬁcnitdring Student §r6§réss X
Leadership

Instructional Materials, Methods
and Approaches

Expectations for Student Learniag
and Behavior

School and Classroom Climate

Use of Academic Learning Time

Feedback and Reinforcement

Use of Evéiuétion Results

¢
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It seems apparent that attention should be focused on high
need functions or quéstioné. These functions are those iiéted
above the broken lirne in the chart above (functions numbered
1-6): Functions numbered 7-13 might be viewed as strengths of

elementary AZ.

Secondary Academic Achievement (A%) Program
the foiidwiﬁg functions épﬁééréd as the ones needing the most

attention rankeéd from the highéét to iowéét.

o o o _Priority
Rank Function of Gredtest- Need Need Index
Parent and Community Involvement 8.23
Excellence Recoginized and Rewarded 8.06
Instructional Materials, Methods and 7.568
Approaches
Leadership 7.33
éxﬁébtécions for Student Learning and 7:22

Behavior

A complete listing of the desired, actual, need index and

priority need index values by function for secondary a2 appears in

Appendix G

In addition to the high need function areas there were some
index. The questions listed below represent those survey ifitems for
which the priority need index édﬁéiied or exceeded 8.84 along with

the function connected to ééch question.
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INDIVIDUAL SURVEY QUESTIONS WHICH RESULTED IN

HIGH PN1”S FOR SECONDARY {A“)
Priority : B B } L
Need Index Survey Question Function Area

12.49 Parents are awareé of their responsibiiities for Parent and Community
helping studeénts learn. Invclvement

11.52 Most parents are aware of program goals. Program Goals and

Objectives

10.77 Positive techniques are the primary means of Expectations for Student
managing student behavior, Learning and Behavior

10.35 Students” accomplishments for academic achieve- Excellencé Récognized
ment and excellent behavior in the Chapter 1/ and Rewardéd
Article 3 program are also recognized in the
regular classroom and school,

10.09 Collaborative curricalum planning and decision Coordination with the
making are typical. Regular School Program/

Othér Special Programs

10.05 The Director of Compensatory Education carefully Leadership
monitors new practices. ‘

9.81 Parents are told about Student successes; Excellence Recognized

and Rewarded

9.43 Academic tasks are matched to lesson content so  Instructional Materials,
student success rate is high. Methods and Approaches

9.34 Chapter 1/Article 3 staff members provide parents  Parents and Community
with information and techniques for helping Involvement
students learn. :

9.15 A value system emphasizing academic achievement Program Goals and
is shared by staff, students and parents/ Objectives
community.

9.00 Pull-cut teachers know which skills are of Tnstructional Materials,
highest priority and the prerequisites needed Methods and Approaches
by students to leéarn the skills.

8.97 Standards for learning are both challenging Expectations for Student
and attainable; Learning and Behavior

8.84 The Director of Compensatory Education initiates Leadership
organized and systematic improvement procedures.

8.84 Regular focused reviews of key concepts and Instructional Materials,
skills check on and strengthen student retention. Methods and Approaches

8.84 Feedback to students is simple and clear to help Feedback and
them understand and correct errors. Reinforcement

8.84 Test results, grade reports, attendance records Use of Evaluation Results

and other methods are used to spot potential

probilems.
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The readér should note that the high need questions listed
above were related to nine different function areas. Five of these
were the fupctions which appeared earlier on the Function”s of

d list.

(1]

le

o
cri
1~

Greate
A complete listing of the desired, actual, need index, and
priority need index for each question and function on the secondary

A% instrument appear in Appendix H:
The chart bélow 1§ provided as a means of drawing together the
high priority concerns of those responding to the Secondary A'
Needs Assessment; The chart summaries thé data présented thus far
in the report, i:e:, high need functions and high neeéd questions.
SUMMARY OF RESPONSES TO THE SECONDARY (A2)

NEEDS ASSESSMENT

Questions

i} , Functions of of Highest
Function Highest Need Need
1. Parent and Community Involvement X X
2. Excellence Recognized and Rewarded X X
3. 1Instructional Materials, Methods, X X
and Approaches
4. Leadership X X
5. Expectations for Student Learning X X
and Behavior
6. Program Goals and Objectives
7. <Coordination With the Regular Schooi X
Program/Other Special Programs
8. Feedback and Reinforcement X
9. Use of Evaluation Results X

10. Professional Development
11. School and Classroom Climate
12. Use of Academic Learting Time
13. Monitoring Student Progress
25 o
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It seems apparent that attention should be focused on high
need functions or questioms. Titese functions are those listed
above the broken line in the chart above (functions numbered 1-9):
Functions numbered 10-13 might be viewed as strengths of secondary

Az.
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SUMMARY OF MAJOR FINDINGS

The purpose of this study was to identify areas of need within

2
’

the compensatory education programs: When the results to the P
elementary A2, and seccndary A2 programs were combined, the follow-
ing five functions emerged as the highest need areas.

l. Parent and Community Itvolvement
2. Excellence Recognized and Rewardéd
3. Program Goals and Objectives

4, Professional Development o )
5. Coordination with the Regular School
Program/Other Special Progroms

The above system total priorities were determined on the basis
of combining the results of the three compensatory education pro-
grams togethéer. 1In addition, this process included dealing with 65
questions covering 13 function areas. The mathematical system used

to quantify priorities, though not pérfécti did providé a méaning:
ful way to summarize the data in a systematic fashion. Summariza-
tion seldom if ever captures the total complexity of the subject
under study, such 1s the case with the present needs assessment
summary. In addition, slightly over 40%Z of all sampled respondents
chose to compiece the needs assessment instruments (see Appendix B
for details). .

In looking at a summary of both high need functions and ques-
tions, one can see that three functions consistently emérge (seée
page 29). These three trends follow.

The first was that the area of greatest concern dealt with

ways to bring about more parent and community understanding about

27



the programs and tﬁéir active involvement 4in thpbrting and

participating in the programs. Many of the parents of Chapter 1/

students and their teachers are seldom recognized and réwérded by
their peers. The compensatory education students” achievements are
seldom recognized as noteéworthy because most tsachérs probably see
the whole process as part of a catch-up with the bulk of the
student population. The compensatory education teacher in many
schools seems to feel less than appreciated pitaying a catch-up
teaching role.

Cleariy noticeable was a perception that compensatory educa-
tion program goals and objectives are not clearly communicated or
understood by either the educational community or the genérai
public at large. For eéxample, there appears to be léss thzn

frequent two-way communication between parents aiad compensatory
education staff. Compensatory education staff members seem not to

this communication problem may be that program goals and objec-

ives are poorly defined even by the compensatory education staff.

T

A graphic summary of all prioritized need functions along with
information about the relative need value of the functions them-

selves and the questions within a function area is preSéntéd below.



SUMMARY OF HIGH PRIORITY NEEDS BY COMPENSATORY RDUCATION PRCGRAM

o _ , Elementary Secondary
Fanction Prevention Academic Academic
Program Achievement Achievement
Program Goals and Objectives vq Fq q
Coordination With Regular School Fq Fq q
Program/Other Special Programs
Parent and éomﬁuﬁity Involvement Fq Fq Fq
Professional Development Fq Fq
Leadership q Fq
Instructional Materials, Methods, Fq
and Approaches
Expectations for Student Learning q Fq
and Behaviuvr
School and Classroom Climate
Use of Academic Learning Tiwme
Monitoring Student Progress q
Feedback and Reinforcement
Excellence Recognized and Rewarded Fq Fq q
Use of Evaluation Rasults q

F = functions identified as one of top five function areass

q = functions for which high need questions were identified.

29 0
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Now that priority needs have been tdentified, the task 18 to

use these needs to develop anm action program. This cannot be done,

aspects of each problem to attend to and how the various programs

were perceived about each aspect. An aid has been constructed

Tt

)
assist the reader (user) with thie task. Appendix D, F and H con-
tain this kind of information and should be of great value in

secoﬁdéry A2 respectively.
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APPENDIX A

A NEEDS ASSESSMENT OF PREVENTION COMPENSATORY EDUCATION
PROGRAM (CHAPTER 1/ARTICLE 3)

1986

Saginaw Public Schools Building ID
This questionnaire has been developed in order to get reactions from teachers
and administrators about (1) the way prevention compengatory education ser-
vices are currently operating, and (2) the way these services should cperate
in the future. Thus the goal of this survey 1is to obtain district-wide data
about the general operation of the prevention compensatory education program

for Central Office planning purposes;

The statements included in the survey relate to the prevention :ompensatory

education (Chapter 1/Article 3) services provided by your school system: In
some cases, you may not have complete information about a statement, or you
may feel that some statements are less important to you than others. However,
Please respond to the statements in either of two ways—-a) as a member of your
school unit (building, department, erc.) or b) as a member of the broader .
organization with feelings, perceptions and beliefs relating to this division.

In other words, your reactions in certain areas may not result from direct
involvement or knowledge but these reactions are still valid and should be
noted,

For example, you will find statements like this: "Compensatory education

teachers know how their instructional objectives fit with the regular cur-

riculum:" You may not have knowledge about all compensatory education
teachers, but you may have knowledge of some of them. Therefore, you can

respond to this statement on the basis of the knowledge you have. If you have

no informatior at all about an item, simply mark your response "Do not know."

Your input is vitally important if this survey is to have any méaningful bear-
ing on the plans and operations bf,ébmﬁeﬁééﬁoryfggggggiqn services. Ques-

tionnaires have been sent to administrators,; classroom teachers, arnd compen=

satory education teachers. Please take the time to provide the administration

and the school board with a sincere assessment of the needs of the prevention

compensatory education from your viewpoint.

DEMOGRAPHIC INFORMATION

Which one of the following "best" describe your présent teaching or work
assignment?

- 1. Prevention classroom teacher

Z. Pull-out comperzziory education teacher

3. Regular elemontary education teacher

43 Regular secondary education teacher

5. Building administrator

111
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APPENDIX A

Each item on this questionnaire makes a statement about your school”s preven—

tion compensatory education programs Please read each statement carefullys

You are being asked to respond, as follows:
(4) In your opinion, to what extent should the stated comdition exist?

(B) From your knowledge, to what extént does the stated condition actuaiiz

exist?
A) Should , , , : _
Exist ? 1 2 3 4 5
Do Not Toa  Toa To a fairly To a very
_not at slight moderate large large
know all ' extent extent extent extent
B) Actually 7 | 2 3 . 5
Exists
Shoutd  Accually
Exint Exists
EXAMPLE: The prevention compensatory education 5 3

teachers in our school take an indi-

vidual interest in their students.
Be sure to write a response to both "should exist” and "actually exists" for
each statement. Use "?" only if you feel you do rot have any information

allowing you to make a judgment: Thank you for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST ACTUALLY EXISTS

? Do not know the extent to which ? Do not know the extent to which
the stated condition should exist. the stated condition exists;

1 Stated condition should not exist 1 Stated condition does not exist
at all. at all.

2 Stated condition should exist to a 2 Stated condition. exists to a
slight extent. slight extent.

3 Stated condition should exist to a 3 Stated condition exists to a
moderate extent. ' moderate extent,

4 Stated condirion should exist to a 4 Seated condition exists to a
fairly large extznt. fairly large extent.

5 Stated condition should exist to a 5 Stated condition exists to a very
very large extent, large extent,
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D Nt T : : fa 7
not at  slight  wderate large largs
all  exte .

I. PHOGRAM GOALS AND OBJECTIVES (F THE PREVENTION POOGRAM
1. leaming goals and objectives are selected or srproved by

sachers,

3 Learnirg goals and objectives are clearly defineds

o & valus systen eptasizivg acslenlc achlevenent 1s dhared by

staff, students and parents/commmity.
S' Most parents are aware of progran g)am':l’s'.

6. Chapter 1/Article 3 program curriculum is congruent with the

tBEular SCHOAL Beet it

7. Special attention isfocused on building good contimuity across

grade levels and prograns.

8. CGupter 1/Article 3 teachérs know how their instructional objec-
tives fit with the regular curriculum

9. Specific provisions are autlined for coordination between

teachers in Chapter 1/Article 3 and the regular classroun.

10. Gollaborative qurriculum planning and decision making are .
typical.

IIT. PARENT AND OOMMINITY INVOLVEMENT
i1. Procedures for involvement are clearly commmcated to parents

and used conststently.

12. Purents and wolunteers have options for becemtrg fmolved in

activities that support the instructional program.
13. Chapter 1/Article 3 staff members provide parents with informa-

tion and techniques for helping students learn.
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? 1 2 3 4 5
Not To a To a T afairly T a very

mot at  slight  wderate large large
all extent éxtent extent extent

Actually
Exists

l4. Trere is frequent two—vay commrication between parénts and

Thaptar 1/Article 3 staff,
15. Parents are zmre of their responsibilities for helping stu-

e oI o~ —— L E o _
i6. Emphasis is given to staff development/training and teacher

skill building,

17. Staff development opportunities are attractive to Chapter 1/ __
Article 3 gtaffs

18. Content in staff development sessions addresses instructional

issuss and priorities.
19, Staff development and training are supported with time and -

other necessary rerources.

20.

Feedback fram instructional ciservations ewphasizes improvirg
instruction ard boosting student achievements

21. Compensatory educatio: program leadership has a clear under—

standing of the program’s goals and is able to cléarly
articulate them,

25. leaders of campensatory education are viewd by teachers as

havirg relevant instructional expertise as vell as management
skills.
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2 3 4 5

-~

Toa ‘Toa  Toafairly o a very
extent extent extert extent

Eaf ~
B
§ ‘
g
8

o
-

Soudd  Actwally
Exist Exists

VI. INSTROCTIONAL MATRRTALS, METHIS ARD APPROACES
26. Preventlon teachers focus student attention on lesson objectives

by stating them plainly and referring to them frequen ntly.

27. Prevention teachers set and maintzin a brisk instruction pace.

28, Academic tasks are matched to lesson content so student success
rate 1is tdgh.
29. Prevention teachers know which skills are of highest priority and

the prerequisites needed by students to learn the skills,

strengthen stuent retention,

VII. EXPECTATIONS FOR STINENT LEARNING AND EXHAVICR
3l. Standards for leamning are both chmllenging and attatnable.

32. I onderly, profctive wrking amosphere 1s generally main-

tained and time spent on classroan management is minimal.

33 Stulents are expected to cmplete their vork and et recog-
nized standards of quality.

34. All stwlents are given approximately the same mmber of -
response opportunities,

35. Positive teduﬂ.quesaretheprimrymansofmnagixgs&fi&tf: _
behavior,

36. Prevention classroom behavior conforms to explicit standards.

. & securs, attractive eivirommnt 1s providad vhare che _
emphasis 13 on academic achievement.
38. Students are allowed and encouraged to develop a sense of -

responsibility and self-reliance.
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39,

42,

43,
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Prevention teachers pay attention to student interests, problems

and accomplishments both in and out of the classroam.
A task-oriented but relawad prevention classroan atmosphere
is maintained where students find encouragement and little

OF ACALENIT IERRIE Tia

Prevention classroom routines are swoth and efficient.

Teachers have assigments or activities ready for students when

45;

Very lictle time is spent on norrlearning activities.
Students are actively and successfully engaged in leamnirg

activities for a significant portion of each pull-ou” session.

. ___

46.
47.

48,
49,

50.

Prevention teachers er~ urage parents to keep track of student
progress,

To check understanding, teachers ask clear questions and make
sure all students have a good chance to respond.

'm ,7, -

Gbservable systems are used to momitor the academic progress

and skill mastery of students.
Teachers use assessment results for instructional Hagnosis

and to evaluate their own teaching methods.
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? 1 2 .3 4 5

T a T a To a fairly T a very
slight moderate large . large
extent extent extent extent

En§

51,

52,

55.

Assigned work is checked; students are given quick fesdback.
Feedback to students is tied to learnirg ocbjectives.

Correction or reteaching occurs in response to student errors.

The prevention classroom is characterized by frequent and con —
sistent reinforcement for academic achievement and excelient

behavior.

Feedback to students 1s simple and clear to halp then wndere

stand and correct errors.

56,

57.

58.

59,

Teaching excellence in the prevention compersatory education

program is recognized.

Kmards are set at several different levels of performmance,
providirg all prevention students with opportunities for
suceess ard recognition.

Recognition is based on comparison to standards Tather than
comparison to peers. -

Students” accomplishments for academic achievement and excellent o

behavior in the Chapter 1/Article 3 program are also recognized

in the regular classroom amd schools

Parents are told about student successes.

USE OF EVALUATION RESTETS

Conpensatory education staff follow simple routines for collect—

ing, sumerizirg and using studeit achievement informarion.

Test results, grade reports, attendance records and other

methods are used to spot potential problems.

38

45



APPENDIX A

2 1 2 3 4 5
Do Not T a Toa To a fairly  To a very
not at  slight  mderate large large
know all extent extent extent extent
Should
Exist

63. Assesmmmultsareuseitoevaluate:teprogranalﬂca:gt B

areas for improvement,

64, Program improvement efforts are periodically reviewed; prcZress

is moted amd the improvément focus 1S remewed or redirected.
65. bcaidmpterl/ﬁrﬁde3evaluationmxltsaremnparedto

state and national results as oné gauge of program effective-
nNess.




APPENDIX A

A NERDS ASSESSMENT OF PULL-OUT COMPENSATORY EDUCATION
PROGRAM (CHAPTER 1/ARTICLE 3)

@ 186
Saginaw Public Schools Building ID

This quentionnaire has been developed in order to get reactions from teachers
and administrators about (1) the way pull-out compensatory educaiion services

are currently operating, and (2) the way these services should operate in the

future. Thus the goal of this survey is to obtain district-wide data about

the general operation of the pull=-out compensatory education program for Cen-

tral Office planning purposes.

The statements included in the sutvey relate to the pull-out compensatory
education (Chapter i/Article 3) services provided by your school system. In
some cases; you may not have complete information about a statement, or you

way feel that some statements are less important to you than others. However,
please respond to the statements in either of two ways--a) as a member of your

school unit (building, department, etc.) or b) as a member of the broader
organization with feelings, perceptions and beliefs relating to this division.

In other words, your reactions in certain areas may not result from direct
involvement or knowledge but these reactions are still valid and should be

noted.

For example;, you will find statements iike this: '"Compensatory education
teachers know how their instructional objectives fit with the regular cur-
riculum," You may not have knowledge about ail compensatory education

teachers, but you may have knowledge of some of them. Therefore, you can

Tespond to this statement on the basis of the knowledge you have. If you have

no information at ail about an item, simply mark your regponse "Do not know."

Your input is vitally important if this survey is to have any meaningful bear-
ing on the plans and operations of compensatory edu:ation services. Ques-
tionnaires have been sent to administrators, classroom teachers, and compen=
satory ¢ ‘ ‘cation teachers: Please take the tiie to provide the administration

and the school board with a sincere assessment of the needs of the pull-out

compensatory education from your viewpoint.

DEMOGRAPRIC INFORMATION

Which one of the following "best" describe your present teaching or work

assignment?
— l. Prevention classroom teacher
——— 2. Pull-out compensatory education teacher
——— 3. Regular elementary education teacher
——— 4. Regular secondary education teacher .

5. Building administrator

w 4%
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INSTRUCTIONS - SECTION I

Each item on this questionnaire makes a statement about your school”s pull=out

compensatory education program. Please read each statement carazfullv. You
are being asked to respond, as follows: :
(A) In your opinion, to what extent should the stated condition exist?

(B) From your knowledge, o what extent does the stated condition actually

exist?
A) Should - 7 , |
Exist ? 1 2 3 4 5
Do  Not To a Toa  To a fairly To a very
_not at slight moderate large large
know all extent extent excent extent
B) Actually ? 1 2 3 4 5
Exists

Should Actually

Exist Exists

EXAMPLE: The pull-out compensatory education 5 3
teachers in our school take an indi-

vidual interest in their students:

Be sure to write a response to both “should exist" and "actually exists" for

each statement. Use "?" only if you feel you do not have any information

allowing you to make a judgment. Thank you for your cooperation.

The following is a more detailed explanation of the above responses.

SHOULD EXIST ACTUALLY EXISTS

? Do not know the extent to which ? Do not know the extent to which
the stated condition should exist, the stated condition exists;

1 Stated condition should not exist 1 Stated condition does not exist
at all. at all.

2 Stated condition should exist to a 2 Stated condition exists to a
slight extent, - slight extent.

3 Stated condition should exist to a 3 Stated condition exists to a
moderate exent. moderate extent.

4 Stated condition should exist to a 4 Stated condition exists to a
fairly large extent. fairly large extent:

5 Stated condition should exist to a 5 Stated condition exists to a very
very large extent, _ large extent,
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I PROGRAM GOALS AND GRECTIVES OF THE PULL-OUT PROGRAM
1. learning goals and cbjectives are selectad o?‘q1uiwé& by
teachers.
2. Goals focus on fuproving student performance.
3. learnirg goals and objectives are clearly defined.

4. A valus systen emphasizing acalemic achievenent is shared by

staff, stulents anl parents/commmity,
5. Most m are avare of program goals.

II. COCEDINATION WITH THE REGINAR SCHOOL PROGRAM/OTEER SPRCTAL PROCRAMS
6. Chapter 1/Article 3 progran curriculun is congruent with the

regular schoal oxriculum,

7. Spectal artention is foeused on uilding good contimuity scross
grade levels and programs.

8. Cuapter 1/Article 3 teachers knas how their instructional objec
tives fit with the regular currfculum.

9. Specific provisions are cutlined for coordination “etween
teachers in Chapter 1/Article 3 and the regular classroom.

10. Glisborative curriculm plaming and dectston suking are
typical.

III. PARERT AMD COMMNITY TNVOLVEMINT
11, Procedires for involvement are clearly comunicated to parents

and used consistently,

12. Parents and volunteers have options for becamirg involved in
activities that support the instructional program.

13. Chapter 1/Article 3 stafi meubers provide parents with informa-
tion and techniques for helping students learm.

T a very

extent

Should
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1 2 3 4

W Ta  Ba  Dafery
at slight toderate large

extent = extent = extenr

ghe o

Chapter 1/Article 3 staff.

15. Parents are aware of their responsibilities for helpirg stu-
7dE77n7t 'i ] P - .

16. Buphasis is given to staff development/traimirg and teacher
skill building.

17. staff development opportunities are attractive to Chapter 1/

Article 3 staff.
18. Content in staff development sesslons aldresses instractional

isgues and priorities,

other necessary resources.
20. Feedback fram instructional observations ewphasizes improvirg

tastruction ama oosting stident achievement.

21. Compensatory education program leaiership has a clear under-
standirg of the program’s goals and is able to clearly

22. Ompensatory educarion progran leadership believes that all

23. lealers of conpemsatory eiucation initiare organized and syo-

tematic improvement procedures.

24. leaders of compensatory education carefully monitor new
practices.

25. Leaders of conpensatory education are viewed by teachers as

havirg relevant instructional expertise as wzll as memagement
skills

i 43
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29. Rull-out teachers know wdch skiils are of highest priority and

the prerequisites needed by students to leam the skilis,
30. Regular, focused reviews of key concepts and :skills check on and
3l. Standards for learnirg are both challenging and attainabie:
32, n orderly, productive working atmosphere 1s @merally min-

©.ned and time spent on classroas management {s mindpal.

33, Students are expected to complete their work and met recog-
mzed standards of quality.

. 34, All students are given appraximately the same mmber of

response opportunities.
35. Posikive techmiques are the prinaty s of menaging stwient

Te

STHOOL, AND CLASSROOM CLIMATE

36. Pull-out classroan behavior conforis to explicit standards.
37. A seare, vttractive enviroment is provided where the

emphasis is on academic .

38, émmm&@&w&u@am&
responeibility and self-reliance.
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&nd accamplishrents both {n and qut of the classroan.

40. A task-oriented but relaxed pull-out classroom atmephere
is maintained where students find encouragement and little

critictsm,

USE OF ACADRMIC LEARNING TDME
4l. Pull~t classes and other activities start and end on time.
42. Pull-ost classroan routines are swoth and efficient.

43, Teachers have assigrments or activities ready for students when
they arrive.

W ey Lieeke e 18 spéic o8 B taiitng aiviiie:
5. Students ars acpively ot suceebitty gl in fassuing

activities for a significant portion of each pull-out session.
47. Pull-out teachers encowrage parents to ksep track of student

progress;
48. To check undesstandirg, teachers ask clear questions and mke

gure all stulents have a good chance to respond.
49, Observable systems are wsed to wonitor the academic progress
and skill mestery of students.

50. Teachers use assessment results for instructional diagnosis
and to evaluate their own teaching methods.
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XI. FEEIBAX AND RETINCRODENT

51. Assigned work is checked; students are given quick feedback. .

52. Feedback to students 13 tied to learmirg objectives, - - _
53. Correction or reteaching occurs in respomse to studenit erTors. . o
54, 'Repullﬂclassmisdm’actertmibyffmqtatmdm

sistent reinforcement for academic achievement and excellent
behavior.

55. E‘eaiba.ktosmientsissdmpleanddeartohzlpdmmder-

stard ard correct errors.

X1, EXFIIRKE REOOGNIZED AND RFNARTED

57. Awurds are set at several different levels of perfonmme, __ =

providirg all pull-out students with opportunities for success
and recognition,

58. Recognition is based on comparison to standards rather than
compevison to peers.

s for academic achievement and excellent —

beimviorinﬂndupterl/ﬂrdcle3pmgranamals:mcogﬂ.zed
in the regulor classroan and schoal.

60. Parents are told about student successes. o

59.

XIIT. USE OF EYALIATION EESTETS
tory education staff folloi siuple mud.nes for collecn- o R

ing, summarizing ani using student acidevement information.

62. Test results, grade reports; attendance records and other

methods are used to spot potential problems.

46 -
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Do Not To a ™ a To a fairly To a very
noe at  slight  moderate large large
know all extent extent extent extent
Should
Fp

63. Assesmtrwdtsamused:oevaluatethepmgranaiﬂfiig?c
areas for

t efforts are periodically reviesed; progress

isnoce:lanidninvmvmﬁounisrenﬂadormdirected
65. Iocaldmpterl/ﬂrdcle3evaluat1mreaﬁ:samemparedto

stateatdmtiomlmultsasaemofpmgrmeffective-
negs8.
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APPENDIX A

Pull-Out Compensatory Education Teachers

Richard N: Claus, Manager of Program Evaluation
A Needs Assessment of the Pull-Out Compensatory Education
Program

Déceémber 4, 1986

To assist in planning efforts; the Office of Administra=
tion and Personnel/Program Evaluation Division requests
that each pull-out Chapter 1/Article 3 teacher complete

the attached neéeds assessment regarding program opera-
tions: Many future project endeavors will be based upon

your responses and reactions to the questions contained in

this instrumant.

We want to obtain your individual perceptions about the
program. Alil responges will be kept confidential. Answer
each question as it pertains to the pull-out compensatory

education program.

If you have any questions; pilease call either Richard
Claus (ext. 256) or Mary Ciotek (ext: 287).

Please complete and return the questionnaire via inter-

office mail to Richard Claus, Program Evaluation Division,
no later than December 17, 1986.

RNC/:1f

Attachnent



- satory education program opeérations.

APPENDIX A

Eiehénéafy and Secondary Classroom Teachers

Richard N. Claus; Manager of Program Evaluation
A Needs Assessment of the Pull-Out Compensatory Education
Program

December 4, 1986

To assist in planning efforts; the Office of Administra=
tton and Personnel/Program Evaluation JDivision requests
that a sampling of regular classroom teachers complete the
attached needs assessment regarding the pull-out compen-

Many future project

endeavors will be based upon your responses and reactions

co the questions contained in this instrument.

We want to obtain your individual perceptions about
program. All reSbonsesiwiiI be kept confidential.
each question as it pertains to the
education program.

Answer

Secondary teachers may not feel that their compensatory

However; the reading and math labs
pulling-out) students

I ram While answering
the needs assessment juestions please think of pull-out in
this sense.

educatior program 1s pull-out in the same sense as
elementacy teachers.

are in essense taking (removing or
from their regular educational programs;

If you have any questions, please call either Richard
Claus (ext. 256) or Mary Ciolek (ext. 287).

Please complete and return the questionnaire via inter-
of fice mail to Richard €laus, Program Evaluation Diviston,
no later than December 17, 1986.
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FROM:

RE:

DATE:

APPENDIX A

Elementary Classroom Teachers in Prevention Buildirgs
Richard N. Claus, Manager of Pvogram Evaluation
Needs Assessmént of the Prevention Compensatocy Educa=

A
tion Program

December 4, 1986

To assist in planning efforts, the Office of Administra-

tion and Personnel/Program Evaluation Division requests o
that a sampling of regular classroom teachers complete the
attached needs assessment regarding the prevention compen-
satory education program operations. Many future project
endeavors will be based upon your responses and reactions

to the questions contained in this instrument.
We want to obtain your individual perceptions about the
program. All responses will be kept confidential. Answer

each question as it pertalns to the prevention compensa-

tory education program.

If you have any questions, please call either Richard
Claus (ext: 256) or Mary Ciolek (ext. 287).:

Please complete and return the questionnaire via inter-
office maii to Richard Claus, Program Evaluation Division,

no later than December 17, 1986,

RNC/tlf

AEEachment
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Prevention Compensatory Education Principais
Richard N: Claus, Manager of Program Evaluation

A Needs Assessment of the Prevention Compensatory

Education Program

December 4, 1986

To assist in planning efforts, the Office of Administra-
tion and Personnel/Program Evaluation Division requests
that each prevention ﬁriﬁé;gaiigggg;ete the attached needs

assessment regarding program operations: Many future

project endeavors will be based upon your responses and

reactions to the questions contained in this instrument.

We want to obtain your individual perceptions about the
program: All responses will be kept confidential. Answer
each question as it pertains to the prevention compensa-

tory education program,

If. you have any questions, please call either Richard
Claus (ext. 256) or Mary Ciolek (ext. 287).

Please complete and return the questionnaire via inter=
office mail to Richard Claus; Program Evaluation Division,
no later than Décember 17, 1986,

RNC/t1f

Attachment
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Chapter 1/Articie 3 Principals
Richard N. Claus; Manager of Program Evaluation

A Needs Assessment of the Pull-Out Compeénsatory
Education Program

December 4, 1986

To assist in planning efforts, the Office of Administra-
tion and Personnel/Program Evaluation Divigion requests

that each Chapter 1/Article 3 principal compiete the
attached needs assessment regarding program operations.

Many future project endeavors will be based upon your
responses and reactions to the questions contained in this
instrument.

We want to obtain your individual perceptions about the
program. All responses will be kept confidential. Answer
each question as it pertains to the pull~out compensatory
education program.

Secondary principals may not feetl that their compensatory
education program is pull=out in the same sensé as _ _
elementary principals. However, the reading and math labs
are in essense taking (removing or puiiing-out) students

from their regular educational program: While answering
the needs assessment questions please think of pull=-out in

this sense.

If you have any questions, please call either Richard
Claus (ext: 256) or Mary Ciolek (ext. 287).
Please complete and return the questionnaire via inter-

office mail to Richard Claus, Program Evaluation Division,
na later than December 17, 1986.

RNCG/t1f

Attachment
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APPENDIX &

Prevention Teachers
Richard N. Claus, Manager of Program Evaluation

A Needs Assessment of the Prevention Compensatory Educa-
tion Program

December 4, 1986

To assist in planning efforts, the Office of Administra-

tion and Personnel/Program Evaluation Division requests
that each prevention Chapter i/Article 3 teacher complete

the attached needs assessment regarding program opera-
tions: Many future project endeavors will be based upon
your responses and reactions to the questions contained in
this instrument.

We want to obtain your individual percéptions about the
program. All responses will be kept confidential: Answer
each question as it pertains to the prevenmtion compensa-
tory education programs

If you have any questions; please call either Richard
Ciaus (ext. 256) or Mary Ciolek (ext: 287).
Please complete and return the questionnaire via inter-

office mail to Richard Claus, Program Evaluation Division,
no later than December 17, 1986.

RNC/t1f

At tachment
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APPENDIX B

TABLE Bil. NUMBER AND PERCENT OF GROUPS SURVEYED AND RETURN RATES FOR TiiE

COMPENSATORY EDUCATION NEEDS ASSESSMENT BY PROGRAM AND TOTAL

Prevention Program

Eiementary A”

Secondary A”

B ) _Count of Returns | Count of | Returns | Count of Returiis | Count of Returns
Siitveyed Individuals{ | Individvals| ) Individuals | - [Individuals |
Sampled ooz Sampied % Sampled I 1 Sampled ¥z

ication Teachers

y Education

ors

50

17

11 22.0

10 58.8

52
32

15

20

24

14

38:5

75.0

93.3

25

13

127

62

22

3% 28.3

3% 54.8

16 72.7

99

58

58.6

41

211

86 40.8
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PREVENTION PROGRAM: AVERAGE "DESIRED" AND "ACTUAL"™ RESPONSES TO THE

COMPENSATORY EDUCATION REEDS ASSESSMENT RANKED ACCORDING TO

FUNCTION FROM HIGHEST Y0 LOWEST PRIORITY NEED INDEX.

_ . - S Need Priority
Furction Rank Desired Actual Index Need Index

Professional Development 4.79 3,52 1.26 6.04

Parent and Community Involvement 4,81 3.57 1.24 5.96

4.éi 3.70 1.11 5335
4.79 3.92 .87 4.19

Program Goals and Objectives
Excellence Recognized & Rewarded
Coordination With the Regular School

[ %, K~ S OC I - J

Program/Other Special Programs
4.86 4,03 :83 4.05
4,88 4.13 .75 3.66

[«

Leadership

~I

Expectations for Student Learning
and Behavior
School and Classroom Climate 8 4,81 4.06 .75 3.62
Instructional Matérials, Methods 9 4.80 4.12 .68 3.26
and Approaches
Use of Evaluation Results - 10 4,78 4,17 .61 2.89
Use of Academic Learning Time 11 4.74 4.15 .59 2.78
Monitoring Student Progress 12 4,87 4.32 .55 2.68
Feedback and Reinforcement 13 4.81 %4.39 43 2.06

55 i;£?
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APPENDIX D

AVERAGE "DESIRED".AND AVERAGE "ACTUAL" RESPONSES TO THE COMPENSATORY
EDUCATION NEEDS ASSESSMENT BY FUNCTION AND QUESTION

) ) Need Priority
Actual Index Need Index

Questions by Function Desired

I. PROGRAM GOALS AND OBJECTIVES 4,81 3.70 1.11 5.35

1. Learning goals and objectives 4.65 3.50 1.15 5.35
are selected or appruved by
teachers,

2. Goals focus on improving stu- 4.85 4.15 0.70 3.39
dent performance.

3. Learning goals and objectives 4.80 4,21 0.59 2.83
are clearly defined.

4. A value system emphasizing 4.86 3.38 1.48 7.19

academic achievement is shared

by staff, students and

parents/community.

5. Most parents are aware of pro- | 4.90 3.26  1.64 8.04
gram goals.

II. COORDINATION WITH THE REGULAR 4,79 3.92 0.87 4.19
SCHOOL_ PROGRAM/OTHER SPRCIAL
PROGRAMS

6. Chapter 1/Article 3 program 4.85 Y, .55 2.67
curriculum is congruent with
the regular school curricilum.

7. Special attention is focused 4,89 3.35 0.F3 4,08

on building good continuity
across grade levels and pro-
grams,

8. Chapter 1/Article 3 teachers 4,90 4,65 0.45 2,20
know how their instructional
objectives fit with the regular
curriculum.

9. Specific provisions are out- 4,65 3.50 1:15 5.35
lined for coordination between_
teachers in Chapter 1/Article 3
and the regular classrooii.

I

- ——
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L o - ‘Need Priority
Questions by Function Desired Actual Index Neéd Index

10. Collaborative curriculum plam | 4.79 3.42 1.37 6.56

typical.

III. PARENT AND COMMUNITY INVOLVE- | 4.81 3.57 1.24 5.96
MENT

11, Procedures for involvement are 4.80 3.50 1.30 6424

cieariy communicated to pdarents

and used consistently.

12. Parents and volunteers have 4.79 3.53 1.26 6.03

options for becowing involved

in activities that support the
instructional program.

13. Chapter l1/Article 3 staff mem— 4,85 3,78 1.07 5.19
bers provide parents with
information and techniques for
helping students learn.

14, There is frequent two-way com— | 4.75 3.71 1.04 4,94
mication betweaen parents and

Chapter t/Article 3 staff.,

15. Parents are aware of their 4.85 3.32 1.53 4,72

responsibilities for helping

students learn;

- .

IV. COMPENSATORY EDUC.. TON P& :ifis— | 4.79 3,52 1426 6.04
SIONAL DEVELOPMENT S¥D TRALITHG
16. Emphasis is given to .taff 4,90 3.58 1.32 6,47
development/training =nd
teacher skill budldirng. {

17. Staff development opgor ;nir‘ e 4.69 3.29 1,33 6.03

are attractive to Ci - LS i

Articie 3 staff.

18; Content in staff developmy.ir 74 5:73 1.01 4.79

sessions addresses ifustruc- i
]

tional issues and pricsi~i2a.

—_— L s L, S e L
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L | _ Need  Priority
Questions by Function Desired Actual Index Need Index

19. Staff developmént and training 4,90 3.22 1.68 8.23
are supported with time and
other necessary resources.

20. Feedback from imstructional 4.79 3.80 0.99 4,74

observations emphasizes

tmproving instruction and

boosting student achievement.

V. LEADERSHIP 4.86 4.03 0.83 & o

2]l. Compensatory edvzation program 4.86 4,26 0.60 z,
leadership has a clear under-
standing of the program”s goalq
and 1§ able to clearly articu~
late then.

'22. Compensatory education program| 4.90 4.63 0.27 1.32
© leadership believes that all

students can learn;

23. Leaders of compensatory educa~| 4.90 3.92 0.98 4.08
tion inittate organized and
systematic improvement pro-
cedures;

24. Leaders of compensatory educa=| 4:80 3.82 0.98 4.70
cation carefully monitor new
practices.

25. Leaders of compensatory educa— 4,84 3.50 1:34 6.49
tion are viewed by teachers
as having relevant instruc-
tional expertise zs well as

management skills.,

VI. INSTRUCTIONAL MATERIALS, 4.80 4.12 0.68 3.26
METHODS AND APPROACHES

26. Prevention teachers focus stu-| 4.90 4.32 0.58 2.84
objectives by stating them
plainly and referring to them
frequently.

|
H
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Questions by Function Desired

Actual

Need
Index

Priority
Need Index

27. Prevention teachers seét and
maintain a brisk instruction
pace.

28. Academic tasks are matched to

lesson content so student

success rate is high.

29. Prevention teachers know which
skills are of highest priority
and the prerequisites needed by
students to learn the skilis:

30. Regular, focused reviews of key
concepts and skills check on
and strengthen student reten~
tion.

4.60

4.80

4.85

4.85

3:95

3.89

4,22

4322

0.65

0.91

0.63

0.63

2.99

4,37

3.06

3.06

VII. EXPECFATIONS FOR STU" T LEARN-

31. Standards for learning are both

challenging and attainable.:

32. An ordérly, productive working
atmosphere is generally main-
tained and time spent on class-
room management is minimal.

33. Students are expected to com~

34, All students are given approxi-
mately the same number of

response opportunities.

35. Positive techniques are the

primary means of managing stu-
dent behavior.

4,90

4.90

4.90

4.45

4.63

0.27

0.79

3.66

4,61

6.27

2.20

1.32

3.87

VIII. SCHOOL AND CLASSROOM CLIMATE
36. Prevention classroom behavior
couforms to explicit standards.

0.75

0.75

3.62

3.56
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I (R . Need  Priority
Questions by Function Desired Actual Index Need Index

37. A secure attractive environ- 4.90 447 0.43 2.11

ment 1is provided where the
emphasis 18 on academic
achievement.

38. Students are allowed and 4.90 4,10 0.80 3.92
encouraged to develop a sense
of responsibility and self~
reliance,

39. Prevention teachers pay atten- 4,75 3,83 0.92 4.37

tion to student interests;

problens and accomplishments
both in and out of the class-
i'.'obni-

4.09

[o]]
[« ),V]

40, A task—-oriented but relaxed 4.76 3.90 0.
prevention classroom atmos—~
phere is maintained whkere
students find encouragement
and little criticism.

IX. USE OF ACADEMIC LEARNING TIME 4.74 4.15 0.59 2.78

41. Prevention classes and other 4.65 3.90 0.75 3.49

activities start and end on
t imes

42, Prevention classroodw routines 4.75 4.24 0.51 2.42
are smooth and efficient.

43, Teachérs have assigiments or 4.85 4.50 0.35 1.70
activities ready for students

44, Very little timé is sgént on 4.63 3.84 0.79 3.66
non-learning dctivities.

45, Students are actively and 4.80 4,26 0.54 2.59
successfully engaged in learn-

ing activities for a signifi-

cant portion of each pull-out

sessions

60
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S - - Need Prioricy
Questions by Function Desired Actual Index Need Index

X. MONITORING STUDERT PROGRESS 4.87 4.32 0.55 2.68

46. Assessment procedures rou= 4.80 4.35 0.45 2.16
tinely check student progréss.

47. Prevention teachers enc ur— 4.90 4.11 0.79 3.87
age parents to keep track of

student progress.

48. To check understanding, 4.90 4.53 0.37 1.81

teachers ask clear questions

and make szure all students

have a good chance to respond.

49. Observable systems are used 4.90 4.37 0:.53 2.60
to monitor the academic prog-
ress and skill mastery of stu-
dents.

50. Teachers use assessment results| 4.86 4.25 0.61 2.97
for instructional diagnosis
and to evaluate their own

teaching wethods-

XI. FEEDBACK AND REINFORCEMENT 4.81 439 . 0:43 2.06

51. Assighed work is checked; stu- 4.90 4.37 0.53 2.60
dent: are given quick Feedback.

52. Feedback to students is tied 4.85 4.42 0.43 2.09
to leariing objectives.

53, Co:r scedon or reteaching occurs 4.85 4.4¢ .4l 1.99
in response to student errors.

54. The prevention classroom is 4.80 4.28 0.52 2.50

characterized by frequent axd

consistent reinforcement for

academic achievemwe: c and
excellent behavior.

e
o

&
3]

55. Feedback to students s simple 4,67
and clear to help ritem under-
stand and correct erroii.

——
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Need Pricrity

Questions by Function Desired Actual Index Need Index

XII. EXCELLENCE RECOGNIZED AND 4.83 3.93 0.90 4.35
REWARDED

56. Teaching excellence in the 4.70 3.18 1:52 7.14
prevention compensatory educa-
tion program is recognized.

57. Awards are set at several 4.86 4,06 0.08 3.89

different levels of per-

formance, providing all

prevention students with

opportunities for success

and recognition.

58. Recognition is based on com- 4.90 4.43 0.47 2.30

parison to standards rather

than comparison to peers:

59. Students” accomplishments for 4.78 3.64 1.14 5.45
academic achievement and
excellent behavior in the
Chapter 1/Article 3 program
are also recognized in the

regular classroom and school.

w
[e -]
INY
L
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60. Parents are told aboiit studait 4.90 4,32 0.

successes.

YIII. USE OF EVALUATION RESULTS 4.78 4,17 0.61 2.09

61. Compensatory education staff 4.85 4,24 0.61 2.96
follow simple .routines for
collecting, summarizing and
using student achievement
information.

62. Test results, grade répocts, 4.85 4:42 0.43 2.09

attendance records and other

methods are used to spot

potential problems.

63. Assessment results are used to .80 4.18 0.62 2,98

evaluate the program and tar-

get areas for improvement.

62
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o o o - _Need Priority
Questions by Function Desired Actual Index Need Index

64. Program improvement efforts 4.86 3.38 1.03 5.00
are periodically reviewed;

progress is noted and the

improvement focus is renewed

or redirected:

65. Local Chapter l/Article 3 4.53 4.19 0.34 1.54
evaluation results are con-
pared to state and national
results as one gauge of prou-
gram effectiveness.
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ELEMENTARY ACADEMIC ACHIEVEMENT AVERAGE "DESIRED" AND "ACTUAL® RESPONSES
TO THE COMPENSATORY EDUCATION NEEDS ASSESSMENT RANKED ACCORDING TO
FUNCTION FROM HIGHEST TO LOWEST PRIORITY NEED INDEX.

Need Priority

Function Rank | Desired | Actual | Index | Need Index

4.42 2.98 1.44 6.37
4.64 3.66 .99 4.58

Parent and Community Involvement 1

Excellence Recognized and Rewarded 2

Program Goals and Objectives 3 4,71 3.83 .88 4.16

Coordination With the Regular School 4 4.7 3:88 85 4.04
Program/Other Special Programs

Professional Development 5 4.64 3.77 .87 4.01

Instructional Materials, Methods, 6 4.79 4.19 .60 2,87

and Approaches
Monitoring Student Progress 7 4.70 4,10 .60 2.82
Expectations for Student Learning 8 4.81 4.32 .49 2.37
and Behavior
4.73 4.24 .50 2.35

(Y-

Leadership
School and Classroom Climate 10 4.74 4,25 .48 231
Use of Evaluation Results 11 4.65 4.21 .45 2.08
Use of Academic Learning Time 12 4.75 4.34 41 1.34
Feedb:~k and Reinforcement 13 4.81 445 .36 1.73
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AVERAGE "DESIRED" AND AVERAGE "ACTUAL" RESFONSES TO THE COMPENSATORY
EDUCATION NEEDS ASSESSMENT BY FUNCTION AND QUESTION FOR THE
TOTAL ELEMENTARY ACADEMIC ACHIEVEMENT PROGRAM

- ] o ] . Need Priority
Questions by Function Desired Actual Index Need Index

I. PROGRAM COALS AND OBJECTIVES 4:71 3.83 0.88 4.16

!. -irning goals and objectives 4.46 3.73 0:73 3.25

are selected or approved by
teachers.

2. Goals focus on improving stu- 4.86 4.38 0.48 2.33
dent performance.
3. Learnirg goais and ubiectives 4.88 4.23 0.65 3.17
are clearly ‘.. inf 2.

4. A value system er-hziizing ) 4.79 3.56 1.23 5.39
acaderilc achlevemci. 1§ sharéd
by staff, students arnd
parents/community:

5. Most parents are aware of pro- | 4:57 3:24 1.33 6.08
gram goals.

II. COORDINATION WITH THE REGULAR 4.73 3.88 0.85 4.04
SCHOOL PROGRAM/CTHER SPECIAL
PROGRAMS

6. Chapter 1/Article 3 program 4.71 4.22 0.49 2.31
curriculum 1§ congruent with
the regular school curriculum.

7. Special attention 1s focused 4.79 3.83 0.96 4.60
on building good continuity

across grade levels and pro-

grams.

8. Chapter l/Article 3 teachers 4.89 4.34 0.55 2.69
know how their instructional
objectives fit with the regular
curriculum.

9. Specific provisions are out-— 4.70 3.54 1.16 5.45
lined for coordination between_
tedchers in Chapter 1/Article 3
and the regular classroom.

1w
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T o Need  Priority
Questions by Function Desired Actual Index Need Index

10. Collaborativé curriculum plan- 4.57 3:46 t.11 5.07
ning and decision making are
typical,

IIT. PARENT AND COMMUNITY INVOLVE- | 4.42 2.98 1.44 6.37

11. Procedures for involvement are | 4.38 3.13 1.25 5.47
clearly communicated to parents
and used consistently.

12. Parents and volunteers have 4.36 3.02 1.34 5.84
options for becoming involved
in activities that support tne
instructicnal program.

3. Chapter l/Article 3 st3ff mem— bbb 3.07 .37 6.08
bers provide parents with
Information and techniques for
nelping studencs learn.

4. There is frequent cus-way com— | 4.34 2.77 1.57 6.81

mication between parents and

15. Parents are gware of their 4.58 2.90 168 7.69
responsibilities for helping
students learn.

IV. COMPENSATORY EDUCATION PROFES— | 4.64 3.77 0.87 4.01
SIONAL DEVELOPMENT AND TRAINING

16. Emphasis is given to staff 4.61 3.36 0.75 3:46
development/training and

teacher skili building.

17. Staff development opportunities| 4.58 3.85 0.73 3.43
are attractive t» Zhapter 1/
Article 3 staff.,

18. Content in staff development 4.70 3.95 0.75 5.52
sessions addresses instruc-—

66
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Need Priority

Questions by Function: Desired Actual Index Need Index

19. Staff development and training 4.62 3.52 1.10 5.08

are supported with time and

other necessary resources.

20. Feedback from instructional - 4.67 3.67 1.00 4.67
observations emphasizes
improving instruction and
boosting student achievement.

V. LEADERSHIP 4.73 4424 0.50 3.35

21. The building principal along 4.84 4.10 0.74 3.58

with the Director of Compensa—

understanding of theiprogram's

goals and are able to ciearily
articulate thems:

22, The building principal along 4.85 4,75 0.10 0.48
with the Directrr of Compensa-
tory Education bpelieve that
all students can learn.

23. The Director of Compénsatoty 4.70 4.22 0.48 2.26
Education initiates organized
gpdrsystematic improvement
prucedures.

24. The Director of Compensatory 4.63 4.06 0.57 2.64

Education carefully monitors

new practices:

25. The Director of Compensatory 4.65 4.06 0.59 2.74
Education is viewed by teachers
éé hé@iﬁg feleVéht iﬁstfuc;

management skills.

VI. (NSTRUCTIONAL MATERIALS, 4.79 4.19 0.60 2.87

METHODS AND APPROACHES

26: Puill-out teachers focus student' 4.78 4.16 6.62 2.§6

-attention on lesson objectives

by stating them plainly and

referring to them frequently:
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L : Need  Priority
Questions by Function Desired Actual Index Need Index

.27. Pull-out teachers set and main~ | 4.72 4.27 0.45 2:12
tain a brisk instruction pace. '
28: Academic tasks are matched to 4.76 3.96 0.80 3.81

lesson content so stadent

success rate is highs
29. Pull-ow: *eachers know which | 4:87 4.42 0.45 2.19

skills are of highest priority -

and the prerequisites needed by

students to learn the skills.

3.28

o
o]

30. Regular, focused reviews of key 4,83 4.15 0.
concepts and skills check on
and strengthen student reten-
tion.

VIl: EXPECTATIONS FOR STUDENT LZARNH 4.8l 4.32 0.49 2.37
ING AND BEHAVIOR
31. Standards for learning are both | 4.89 4:31 0:58 2.84
challenging and attainabie.
32. An orderly, productive working 4.78 4.27 0.51 2.44
atmosphere is generally main-
tained and time spent on class-
room management is minimal.

33. Students are expected to coum- 4.83 4.34 0.49 237

34. A1l students are given approxi- | 4.75 4.40 0.35 1.66

mately the same number of

response opportunities.

35. Positive techniques are the | 4.82 .29 0.53 2.55
primary means of managing stu-
dent behavi.r.

VIII. SCHOOL AND CLASSROOM CLIMATE | 4.74 4.25 0.48 2.31

36. Pull-out classroom behavior 4.74 4.25 0.49 2:32
conforms to explicit standards.
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Need Prioricy

Questions by Function Desired Actual Index Need Index

7. A secure attractive environ- 4.76 4.19 0.57 2.71
fient 1§ provided whére the
emphasis 1s on academic

achievement.

38. Students are allowed and 4.80 4.30 0.50 2.40

encouraged to develop a sense

of responsibiiity and self-
reliance.

39. Pull-out teachers pay atten- 4.62 4;22 0.40 1.85
tion _to student interests;
problems and accomplishments
both in and out of the class-
room.

40. A task-oriented but relaxed 4.77 4.29 0.48 2.29
pul l-out classroom atmosphere
1s maintained where students
find encouragement and little

criticism.

IX. USE OF ACADEMIC LEARNING TIME 4.75 4.34 0.41 1.94

41. Pull-out classes and other 4.71 4,24 0.47 2.21
activities start and end on
time.

42. Pull-out classroom routinés 4.76 4.23 0.53 2.52
dare smooth and efficient.

43. Teachers have assignments or 4.80 4.50 0.30 1.44

activicies ready for students

when they arrive.

44. Very little time is spent on 4.70 4.38 0.32 1.50

non-learning activities.

45, Students are actively and 4,79 4,37 0:42 2.0t
successfully engaged in learn-
ing activities for a signifi-
cant portion of each pull-out
session.
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- N L o Need Priority
Questions by Function Desired Actual Index Need Index

X. MONITORING STUDENT PROGRESS 4.70 4.10 0:60 2.82

46. Assessment procedures rou- 4.75 4.34 0.41 1.95
tinely check student progress.

47. Pull-out teachers ercourage 4.46 3.23 1.23 5:49
parents to keep track of

student progress.

48. To check understanding, 4:77 4.47 0.30 1.43

teachers ask clear questions

and make sure all students

have a good chance to respond.

49. Observazble systems are used 4.76 4.24 0.52 2.48
to monitor the academic prog-
ress and skill mastery of stu-
dents.

50. Teachers use assessment results| 4.76 = 4.22 .54 2.57
for instructional diagnosis

and to evaluate their owii

teaching methods:

X1. FEEDBACK AND REINFORCEMENT 4.81 4.45 0.36 1.73

Sl. Assigned work is checked; stu- | 4.84 4.49 0.35 1.69
dents are given quick feedback:

52. Feedback to students is tied 4.80 4.51 0.29 1.39
to learning objectives.

53. Correction or reteaching occurs| 4.84 4.49 0.35 1.69
in response to student errors.

54. The pulil-out classroom is L6475 4.31 0.44 2.09

characterized by frequent and

consistent reinforcement for

academic achievement and
excellent behavior.

55. Feedback to students is simple | 4.84 4,47 0.37 1.79
and clear to help them under-
stand and correct errors.

e —
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Questions by Function

Desired

Actual

_Priority
Need Index

EXCELLENCE RECOGNIZED AND
REWARDED

XII.
Teaching excelléanc- %n the

pull-out coiiperigatory educa=
tion program is recognized.

56.

Awards are set at several
different levels of per-
formance, providing all
pull-out students with oppor

tunities for success and

recognition.
58. Recogn cor
parison to standards rather
than comparison to peers.
59. Students” accomplishments for
excellent behavior in the
Chapter 1/Article 3 program

are also recognized in the

regular classroom and school.

60. Parents are told about student
successes.

4.64

4.54

4.75

4.58

4260

3.66

3.44

3.80

4.24

3.27

4.58
6.22
1.74 3.36
2.42

0.51

1.31

USE OF EVALUATION RESULTS

XIII.

Compensatory education staff
follow simple routines for
collecting, summarizing and
using student achievement
information,

61.

Test results, grade reports,

attendance records and other

62.

methods are used to spot
potential problems.
Assessment results are used to

evaluate the program and tar-

63.

£
)

o)1
il

£
.

[=)]
O

4,75

4,72

4.28

4.35

0.47 2.23

0.37 1.75
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e A———

o | Need  Priority
Questions by Function Dagired Actual Index Need Index

64. Program improvement efforts 4.70 4.17 0.53 2.49

are periodically reviewed;

progress is noted and the

improvement focus is renewed

65. Local Chapter l/Article 3 4.41 4,11 0.30 1.32
evaluation results are com~
pared to state and national
results as one gauge of pro—
gram effectiveness.
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APPENDIX G

SECONDARY ACADEMIC ACHIEVEMENT AVERAGE "DESIRED" AND “ACTUAL"™ RESPONSES

TO THE COMPENSATGRY EDUCATION NEEDS ASSESSMENT RANKED ACCORDING

iﬁ tuncrlon FROM HIGHEST TO LOWEST PRIORITY NEED tnﬁﬂx.

= —————— — — —
= o o S Need _Priority
Function Rank Desired Actual Index | Need Index
Parent and Community Involvement 1 4,47 2.63 1.84 8.23
Excellence Recognized and Rewarded 2 4:37 2.52 1.85 8.06
Instructional Materials, Methods, 3 4.5G 2,79 1.71 7.68
and Approaches
Leadership 4 4.80 3.27 1.53 7.33
Expectations for Student Learning 5 4.67 3.12 1.55 7.22
. and Behavior
Coordinatiun With Regular School 6.5 4,58 3.02 1.55 7410
Program/Other Special Programs
School and Glassroom Climate 6.5 4,47 2.88 1,59 7.10
Feedback and Reinforcement 8 4.63 3.14 1.49 6.92
Use of Evaluation Results 9 4,40 2.91 1:49 6.56
Monitoring Student Progress 10 4,57 3.15 | 1.42 6.48
Prog-~~ Goals and Objectives 11 4,67 3.45 1.22 5.70
Pro: -4 .iui Development 12 4.50 3.25 1.25 5.6
Use 3f Academic Laarning Time i3 4.60 3.56 1.0% 4,78
=7 ———— — — ———— ——— —— —— —— - —
73 o




APPENDIX H
AVERAGE “DESIRED" AND AVERAGZ "ACTUAL" RESPONSES TO THE COMPENSATORY

EDUCATION NEEDS ASSESSMENT BY FUNCTION ARD  QUESTION FOR THE
TOTAL SECONDARY ACADEMIC ACHIEVEMENT PROGRAM

R ~ _Need  Priority
Questions by Function Desired Actual Index Need Index

I. PROGRAM GOALS AND OBJECTIVES 4.67 3.45 1.22 5.70

1. Learning goals and objectives 4.17 3.67 0.05 2.08
are selected or approved by
teachers.

2. Goals focus on improving stu— £.57 3.83 0.74 3.38
dent performance.

3. Learning goals and osbjectives 4.83 4.20 0.63 3.04

are clearly defined.

4. A value system emphasizing 5.00 . 3.17 1.83 9.15

academic achievement is shared
by staff, students and
parents/community.

5. Most parents are aware of pro- 4.80 2.40 2.40 11.52
gram goals.

II. COORDINATION WITH THE REGULAR 4.58 3.02 1.55 7.10

SCHOOL PROGRAM/OTHER SPECIAL
PROGRAMS :

6. Chapter 1/Article 3 program 4.67 3.60 1.07 5.00

curriculum is congruent with

the regular school curriculum.

7. Special attention is focused 4.71 3.57 1.14 5.37
on building good continuity
across grade levels and pro-
grams.

8. Chapter 1/Article 3 teachers 4.67 3.20 1.47 6.87
know how their instructional.
objectives fit with the regular
curriculum.

9. Specific provisions are out- 4.50 2.75 1.75 7.87

teachers in Chaptr ‘reicle 3

and the regular -

l

74




APPENDIX H

Need Priority
Questions by Function Desired Actual Index Need Index

10. Collaborative curriculum planm— 4.33 2.00 2.33 10.09

typical.

III. FARENT AND COMMUNITY INVOLVE- 4.47 2.63 1.84 8.23
MENT
11. Procedures for invoivement are | 4:33 3.00 1.33 5.76

clearly communicated to parents
and used coasistently.

12. Parents and volunteers have 4.17 2.60 1.57 6.55
optiuvns for becoming involved
in activities that support the
instructional program.

13. Chapter 1l/Article 3 staff mem— 4.67 2.67 2.00 9.34
bers provide parents with
information and techniques for

helping students learn.

There is frequent two-way com- 4.33 2.60 1.73 7.49

L
o
.

mication between parents and
Chapter 1/Article 3 staff.

15. Parents are aware of their 4.86 2.29 2.57 12.49
responsibilities for helping
students learn.

IV. COMPENSATORY EDUCATION PROFES- | 4.50 3.25 1.25 5.63
SIONAL DEVELOPMENT AND TRAINING

16. Emphasis is given to staff 4.67 2.83 1.8% 8.59
development/training and

teacher skill building.
17. Staff development opportunities| 4.33 3.00 1.33 5.76
are attractive to Chapter 1/
Article 3 staff.
18. Content in staff development ' 4.50 3.30 1.50 6.75
sesaions addresses instruc—
‘tional issues and priorities.

75




APPENDIX H

Questions by Function

Desired

Actual

Priority
Need Index

19.

20.

Staff development and training

are supported with time and

other necessary resources:

Feedback éram instructional

mproving instruction and
boosting student achievement.

4.33

4,67

3.67

3.75 0.92

2.86

4.30

V.

21,

22,

23.

24,

25.

LEADERSHIP

The buiidfngipg i Ipal along
with the Director of _Conpernga=-

tory Education have a clear

understanding of the program”s

goals and are able to clearly:
articulate theun.

The building principal along
with the Director of Coampensa-
tory Education believe that
all students can leari.

The Director of Cbmpensatory
Education initiates organized

and systematic improvement

procedures,

The Director of Compensatory

Education carefully monitors
new practices.

The Director of Compensator-
Education is viewed by teachers
as having relevant instruc-
tional experti. .2 as well as
management s. . 1s.

4.80

4.83

4.83

4.83

4.67

3.27 1:53

3.80

4.00 0.83

3.00 1.83

2.75 2.08

1.87

7.33
4,97

4.01

8.84

10.05

8.73

vIi.

26.

INSTRHCTIONAL HBTEBIALS

METHODS AND APPROACHES

attention on lesscn cbjectives

by stating them plainly and .

referring to them ftéiuently.

4.50

4.33

2.79

3.00
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. o ___ _Need  Priority
Questions by Function Desirad Actual Index Need Index

27. Pull-out teachers set and maim | 4.17 2.80 1.37 5.71

tain a brisk instruction pace.

28. Academic tasks are matched to 4.67 2.67 2.00 9.43
lesson content so Student
success rate is highs

29. Pull-out teachers kmow which | 4.50 2,50 2.00 9.00

skills are of highest priority

and the prerequisites needed by
students to learn the skiils:

o]
.

o]
£

30. Regular; focused reviews of key | 4.83 3.00 1.83
and strengthen student reten-
tion.

VII. EXPECTATIONS FOR STUDENT LEARN~| 4.67 3.12 1.55 7.22
ING AND Bf VIOR ‘
31. Standards  learning are both | 4.67 2.75 1.92 2.97

challengi: a-.: -ttainable.

32. An orderly, productiv- «orking 4,83 3,17 1.66 8.02
atmosphere is generall; main-
tained and time spent on class-—
room maniagement is minimal.

33. Students are expected to com— 4.83 3.40 1.43 6.91
plete their work and meet

34. All students are given approxi- | 4.17 3.67 0.50 2.08
rately the same number of

response opportunities.

35. Positire techniques are the 4.33 2.60 2.23 10.77
primary means of managing stu-
dent behavior.

VIII. SCHOCL AND CLASSROOM CLIMATE | 4.47 2.88 1:59 7.10
36. Pull-oiit classroom behavior 4.17 2.20 1.97 8.21
conforms to explicit standards.
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- - ] o Nee¢  Priority
Questions by Function Desired Actual. index Need Index

37. A secure attractive environ- 4,07 3.33 1.34 6.26
ment 18 provided where the
emphasis 18 on academic
achievedent.

38. Students are allowed and 4.50 3.20 1.30 5.85

encouraged to develop a sense

of responsibility and self-
reliance.

39. Pull-out teachers pay atten- 4.50 2.83 1.67 7.51
oroblems and accomplishments
hoth in and out of the class-—
room.

43. A task-orien:ed but relaxed 4.50 2.83 1.67 7.51
pull-out classroom atmosphere
15 maintained where students

find encouragement and little

criticisme

R

-

IX. USE OF ACADEMIC LEARNING TIME 4.60 3.56 1.04 4,78

41. Pull-out classes and other 4.83 4,40 0.43 2.08

activities start and end on
time.

42, Pull-out classroom routines 4,50 3.20 1.30 5.85
are smooth and efficient.

43, Teachers have assignments or 4.67 4.20 0.47 2.19
activities ready for students

when they arrive.

44. Very iittle time i3 spent on 4,67 3.00 1.67 7.80

non-learning activitiss;
45. Students are actively and 4,33 3.00 1.33 5.76

successfully engaged in learn-
ing activities for a sign’fi-
cant portion ¢° each puli-out
session.
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T Need  Priority
Questions by Function Pesired Actual Index Need Index

X. MONITOEIEG STUDENT PRGGRESS &.57 3.15 1.42 6.48
46. Assessment procedures rou- 4,33 3.50 0.83 3.59

tinely check student progress.

47, Pull-out teachers encourage 4,50 2.75 1.75 7.87
parents to keep track of
student progress.

48. To check understanding; 4,67 3.25 1.4 6.63
teachers ask clear questicns
and make sure all students
have a good chance to respond.

49. Observable systems are used 4.67 3.25 1.42 6.63
to wonitor the academic prog-
ress and skill wastery of stu-

dents.

50. Teachers use assessment results| 4.67 3.00 1.67 7.80
and to evaluate their own
teaching methods.

XI. FEEDBACK AND REISFORCEMENT i 4.63 3.14 149 6.92

51. Assigned wotk 1s checked; &tu- 4.67 3,520 1.17 5.46
dents are given quick feedback.

52. Y¥eedback to students is tied 4,67 3.00 1.67 7.80
to learning objectives.

53. Correction or rateaching oc rs| 4.50 3.00 1.50 6.75
in response to student errors.

54. Thé pull-out classroom is 4:50 3.20 1.30 5.85
characterized by frequent and
consistent reinforcement for
academic achievement and
excellent behavior.

w!
(¥, 1)
L ]

Feedback to students is simple | 4.83 3.00 1.83 8.84

stand and correct errors.
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Questions by Function Desired Actual Index Need Ir 2

XII. EXCELLENCE RECOGNIZED AND 4.37 2.52 1.85 8.06
REWARDED

£6. Teaching excellence in the 4.50 2.60 1.90 8.55
pull-out compensatory educa-
tion program is recognized.

57. Awards are set at several 4,00 2.50 1.50 6.00

different levels of per-

formance, providing aill

pull-out students with oppor-
tunities for success and
recognition.

58. Recognition is baééd on com~ bot. 2.50 1.50 6.00

59. Students” accomplishments for 4.50 2.20 2.30 10.35
academi: achievement and

excellent behavior in the

Chapter !/Article 3 progran

are also recocgnized in the

regular classroom and schootl.

60. Parents are told about student 4,83 2.80 2.03 9.81
successes.,

o

XIII. USE OF EVALUATION RESULTS | 4.40 2.91 1:49 6.5

Lhi

61. Compensatory education staff 4,50 2.80 1.70 7.6
follo@ simple rbutinéé fdr

using student achlevement

informations

62. Test results, grade reports, 4.83 3.00 1.83 8.84

attendance :z2cords and other

me hods are used to spot
potential problems.

63. Aéééssment results are used to 4,17 3.20 0.97 4,04

~evaluate the prog~szm and tar-
'gét ar = ez flnuk_')""..mdnt:
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N _ Need  Priority
Questions by Function Desired Actual Index Need Index

64. Program improvement efforts 4.33 2.80 1.53 6.62
are periodically reviewed;
progreas is noted and the
imprnvement focus is renewed
or redirected.

65. Local Chapter i/Article 3 4.17 2.75 1.42 5.92

evazluztion results are com-

pared to state and national

results as one gauge of pro-

gvam effectiveness.
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